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The more that you read,
fhe More thivas you will kyow.
The more that you leary,
fhe more places you'll gp.
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The Power of Reading!
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Reading in School

The Teaching of Reading

*Phonics
+Shared; reading
:Guided reading
*Independent: reading
Personal, reading
*Focused, reading actinities
'Reading, across the curricubum
*Class novels and, stories
Home readers

The hearing of reading is NOT the teaching of reading



Reading requires two skills

Phonics and Word Understanding
Recognition

The abillity to
recognise words
presented in and out
of context.

The ability to blend
letter sounds

The ability to understand

the meaning of the words
and sentences in a text.

The ability to understand
the ideas, information
and themes In a text.

t (pTrc: ne{n & d what they hear, they will
HE S e understand the same
words.

Information when they
read.



Word Reading
National Curriculum (Y3/4)

Statutory requirements

Pupils should be taught to:

= apply their growing knowledge of root words, prefixes and suffixes (etymology and

morphology) as listed in English Appendix 1, both to read aloud and to understand
the meaning of new words they meet

= read further exception words, noting the unusual correspondences between spelling
and sound, and where these occur in the word.




Y3/4 Reading
Comprehension

Statutory requirements

Pupils should be taught to:

= develop positive attitudes to reading and understanding of what they read by:

* listening to and discussing a wide range of fiction, poetry, plays, non-fiction and
reference books or textbooks

* reading books that are structured in different ways and reading for a range of
purposes

= using dictionaries to check the meaning of words that they have read

* increasing their familiarity with a wide range of books, including fairy stories,
myths and legends, and retelling some of these orally

* identifying themes and conventions in a wide range of books

= preparing poems and play scripts to read aloud and to perform, showing
understanding through intonation, tone, volume and action

» discussing words and phrases that capture the reader’s interest and
imagination
* recognising some different forms of poetry [for example, free verse, narrative
poetry]
* understand what they read, in books they can read independently, by:

= checking that the text makes sense to them, discussing their understanding and
explaining the meaning of words in context

» asking questions to improve their understanding of a text

» drawing inferences such as inferring characters’ feelings, thoughts and motives
from their actions, and justifying inferences with evidence

= predicting what might happen from details stated and implied

* identifying main ideas drawn from more than one paragraph and summarising
these

* identifying how language, structure, and presentation contribute to meaning
= retrieve and record information from non-fiction

» participate in discussion about both books that are read to them and those they can
read for themselves, taking turns and listening to what others say.




Scaffolding reading




Re-cap of the simple view of reading

The Simple View of Reading +




How we teach Reading: Word Reading

Blend (vb) — to draw individual sounds together to pronounce a word, e.g. s- n-a-p,
blended together, reads snhap.

Cluster — two (or three) letters making two (or three) sounds, e.g. the first three letters
of 'straight' are a consonant cluster.

Digraph — two letters making one sound, e.g. sh, ch, th, ph. _
vowel digraphs comprise of two vowels whlch, together, make one sound, e.g. ai, 0o, ow.

Split Digraph — two letters, split, making one sound, e.g. a-e as in make or i-e in site.

Grapheme — a letter or a group of letters representing one sound, e.g. sh, ch, igh, ough
(as in 'though').

GraPheme-P_honeme Correspondence (GPC) — the relationship between sounds and
the letters which represent those sounds; also known as 'letter- sound correspondences’.

Phoneme — the smallest single identifiable sound, e.g. the letters 'sh' represent just one
sound, but 'sp' represents two (/s/ and /p/).

Segment (vb) — to split up a word into its individual phonemes in order to spell it, e.g.
the 'word 'cat' has three phonemes: /c/, /al, It/.

VC, CVC, CCVC — the abbreviations for vowel-consonant, consonant- vowel-consonant,
consonant-consonant-vowel-consonant, which are used to describe the order of letters in
words, e.g. am, ham, slam.



owr we teach Re,oding/: Word; Reading/
Thuxg@topx\om/s@abhomﬂ

*KSI “Common Exceptiory Words™ - Words that need to- be read by sightt

*Vocabulary~ Understanding the meaning of wonds.

*Fluency- Deameloping your child's reading fluency (reading speed) with
expression and, understanding



Reading: Understanding

Understanding
(Comprehension)

'Beingfablﬁfomd;doe&notmeamgowundﬂ\sfund;w}wbgowmd

'Youndwildznwghbsound;Ukewgoodreodmbubm@g/notnmmﬂg
undenrstand, what the text means.

'Th@bestumg/todwdopunda‘sfandingl&totalk, aboub texts.

'Th@n&(bslid&l&eaadztoreﬂdz—doesangmeundﬂ\sfand;uﬁwblb



An extract taken from a computer manual

According to the previous ATA/IDE hard
drive transfer protocol, the signalling
way to send data was In synchronous

strobe mode by using the rising edge of

the strobe signal. The faster strobe rate
Increases EMI, which cannot be
eliminated by the standard 40-pin cable
used by ATA and ultra ATA.



How we teach Reading:

Comprehension

QUESTIONING IS KEY

« What type of text is this book? (Fiction/Non-Fiction)

* Have you read any other books by this author?

* What do you think the book will be about? (Prediction)

* Can you find an example of an adjective/adverb on this page?

» Why did [the character] feel sad?

* What do you think might happen next? Why? (Based on what read so far)
* What does the word [insert word] mean? What is another word for [word]?
« Why did {character] do that?

« What features can you see on the page? (Non-Fiction)

* What does the word say? Use your sounds.

« What digraph is in that word?



Guided, Reading at
Gayton

| Guidéd |
REAING

o



Sh\udumojla,Guidad;Reoding/ses&om
|. Book Introduction

WL BABIES
IN WADDELL # ithusiraed by PATRICK BENSON

'waxxgobﬂwmandﬂweblw\b

" What links to- prior r\e,oduxg/ carv be made?

" | inks to own expenrences:

= Recapping orv what has happened premiously
" L ocating and, e»«pimnu\g/ e vocobuhmg/




2. Strategy Check

KS|si7‘abegi£/&m\eweighbedeowax\d&deoodUu3/and;mdud@:

. Usmgpxdhma&prompt&

. Sounding/oubnwwor\d&

. Sphtbmg/uplongﬂ\um‘d&
* Missing out the word and, reading to the: end of the sentence and, therv returning,
to- ik

KS?2 SW%WWMMW
Cnos&chedmngzbg,u&ngza/nmbmo({;sh\oiegm
ontext (making a sensible guess)



If 1 am stuck, |
can be like...

Use the pictures

Sound talk and blend
new words
“‘c-a-t*
‘j-ar
‘d-r-e-ss’
Go back and read a
word or sentence again

if | don't understand it

Read on to try and work
out a new word

Listen to my reading to
make sure it makes
sense

Made a mistake, go
back and try to put it
right!




What to do if your child is stuck

Use phonics first. What sound does the word
begin with? Can you say the sounds in the
word? Blend them together.

Read to the end of the sentence. What
would make sense?

What is the text about — what might fit here?
Does it sound right”?

Look at the picture. Does it help?



Independent Strategies by Jill Marie Warner

When | get stuck on a word in a
book,

There are lots of things | can do.

| can do them all, please, by myself;
| don't need help from you.

| can look at the picture to get a
hint.

Or think what the story's about.

| can "get my mouth ready" to say
the first letter.

A kind of "sounding out".

| can chop up the words into smaller
parts,

Like on or ing or ly,

Or find smaller words in compound
words

Like raincoat and bumblebee.

| can think of a word that makes
sense in that place,

Guess or say "blank" and read on
Until the sentence has reached its
end,

Then go back and try these on:
"Does it make sense?"

"Can we say it that way?"

"Does it look right to me?"
Chances are the right word will pop
out like the sun

In my own mind, can't you see?

If I've thought of and tried out most of
these things

And | still do not know what to do,
Then | may turn around and ask
For some help to get me through.




How to use these strategies at home

John let his pet frog go.
It ******across the grass.

What is the first sound?
It h***** across the grass.

What would make sense?

It hopping across the grass.

Does that sound right?
It hopped across the grass.



3. Independent reading withy o focus

'Theteocher\wdl/ Wm}ohﬂw@chddpemw

. hf/dfuldpemw{llmeod/azsechom the texb
md@pﬂ\denﬂ%/whdsttheodulb circulate ands
listery & q,uf/shommduwdual/dwddﬁem




4. Reiumandreﬁpondtﬂﬂwet@xb.

‘Adulbbnng/&th@gmupbud@togfﬂwtodwws&ﬂw}t@xband
'AMMWMMWMWW
wdmmof(omﬂwtexb

+ Discuss any questions generated, by the, children that hamen
clready been discussed Y :

'Enwumg@duldmtoan&wond/disws&wdwoﬂw'&mﬁn&



Reading assessment ab Gayton. 2 (a

. OWWWWWWWE =
* Ongoing phonic assessments.

* Infroduction of PM benchmarking~ allowing teachers/adults to- assess

.Wmﬁwm%@%smm




So what can parents do
to support with reading
at home?




Rwdﬂwg, ab home EADE%

_ lap&o
- xpectation- ideally daily qDafWé»
Ty to- build this into your doily routine.  &F

* Hame as quie, com&or\tabi@spﬂwwc}uid/(ond/
yow) car read U

'Readjwﬁ}wwchdd)ondjmdjwofronboaﬂw

child.

°Remmxbenboﬂvreadm9/ondjhﬁom\9/t@>d@md



Top tips for reading at home:

*Remmm,b\g/t&mﬁo@@pmﬁwiﬁed

*\/\/@camteommadin.g/skiﬂv&wmh \/\/@stt
mdﬂxg/orxdjenwwngmg/gwchildjtodﬁwdop@



Shm\@mor\eadmanoed/book&wiﬂhwdwﬂd;

It & also important to- read, to- your childs This is arv

opportunity for them to hear stories and language ab o
higher leasel tharv they carv read, alone. Research shows
WWW&&WW@@&W\LWO}




Table 1

Selected Statistics for Major Sources
of Spoken and Written I.anguage
(Sample Means)

Rank  Rare

of Words

Median per
Word 1000

[. Printed texts
Abstracts of scientific articles 4389 128.0

Newspapers 1690  68.3
Popular magazines 1399  65.7
Adult books 1058 52.7
Comic books 867 53.5
Children’s books 627 30.9
Preschool books 578 16.3

1. Television texts

Popular prime-time adult shows 490  22.7

Popular prime-time children’s 543  20.2
shows

Cartoon shows 598 30.8

Mr. Rogers and Sesame Streer 413 2.0

[11. Adult speech
Expert witness testimony 1008  28.4
College graduates to friends, 496 17.3

Spouses

Adapred from Hayes and Akrens (1988)

Due to the lexicals poverty, of

lwxguagemstr\w

Adulbspokmlmngwg@mnk&
Lou}er\u»wor\djoompif»dbgﬂwm
thabafoundw&uldm’&book&.



Before, Reading

Iywwth@ﬁrsthmewdﬂdha&madﬂwbﬁoh look ab
thebook/rmghtb@aboub Make links to other books read,

withy simi
authors/t
boo

lar themes, the same characters and/or similar

@lookjat’dnepmhmandmeadf’drwblunb

lustrators. Give them time to- flick through the T



Encourage children to- track the words with their finger or use o
reading ruler.

Ask childrerv aboub the contents of whab they, have read- who,
whabwhmwhmw hous?




Reading
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We need time fc




‘ o
‘You're hever
oo old. too wacky, too wild,
to pick up a2 book and

read to a child.”

-Dr. Seuss

\
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Our Reading Journey

Fifteen minutes a day is all that ] ask,
TO spenhd with you onh my specCial task.
T'm excited but hervous as it’s Strahge to me,
TO make sense of the pictures ahd marks that we’ll see.
1 ask for your patience on my reading quest,
And in return T will try my best.
Tell me you’re proud of how hard ] have tried,
And Tl glow with pride as 1 sit by your side.
As time passes by T'll be reading alone,
And you’ll look at me thinking how much 1 have grown.
Anhd when T'm ah adult T'll look baCk and treasure,
The happy memories T have Of us reading together.

The more that you

- READ °

'Hﬂ"-: more "lf),:) Jou will
ly , \\/
Y | Q /

7;1{)% more Tnat Jou

e LEARN =

the more places you'll

o |y
- -DrSeuss =




