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The more that you read,
fhe More thivas you will kyow.
The more that you leary,
fhe more places you'll gp.

| ' Seuss A child

» who reads




The Power of Reading!

Cr.e,aiuug alowrve o f r,eaduxg in children is
putznixall% one U,‘f the most pﬂwzr{ul AU QLY 5. U,‘f

meruvuug ac,ad.emu: /St.(lﬂ.d.(lf.d/& Ln /S,Ch.O'.O'l

: g P
*[here can be ,lf.eur better WOy A Lo improsyve ‘
pupxl/s chances in school, or h.exécn in the
wider world than to enable them to become

trul% Lnd.ep.end.eni readers.



Reading in School

The Teaching of Reading

‘Phonics
*Shared rzading
*Guided reading
*Independent reading
*Personal r.eadi.ng
‘tocused reading activilties
‘Reading across the curriculum

*Class nomvels and stories

Home readers

The h.earj.ng of r.e,ading is NOT the teaching of r.e,ading



Reading requires two sKkills

Phonics and Word Understanding
Recognition

The abillity to
recognise words
presented in and out
of context.

The ability to blend
letter sounds

The ability to understand

the meaning of the words
and sentences in a text.

The ability to understand
the ideas, information
and themes in a text.

‘ (pTrc]) ne:n g d what they hear, they will
e understand the same
words.

Information when they
read.



Word Reading
National Curriculum (Y1)

Year 1 programme of study

Reading — word reading

Statutory requirements

Pupils should be taught to:
= apply phonic knowledge and skills as the route to decode words

= respond speedily with the correct sound to graphemes (letters or groups of letters)
for all 40+ phonemes, including, where applicable, alternative sounds for graphemes

= read accurately by blending sounds in unfamiliar words containing GPCs that have
been taught

= read common exception words, noting unusual correspondences between spelling
and sound and where these occur in the word

= read words containing taught GPCs and —s, —es, —ing, —ed, —er and —est endings
» read other words of more than one syllable that contain taught GPCs

» read words with contractions [for example, I'm, I'll, we'll], and understand that the
apostrophe represents the omitted letter(s)

* read aloud accurately books that are consistent with their developing phonic
knowledge and that do not require them to use other strategies to work out words

= re-read these books to build up their fluency and confidence in word reading.




Pupils should be taught to:

» develop pleasure in reading, motivation to read, vocabulary and understanding by:

listening to and discussing a wide range of poems, stories and non-fiction at a
level beyond that at which they can read independently

being encouraged to link what they read or hear read to their own experiences
becoming very familiar with key stories, fairy stories and traditional tales,
retelling them and considering their particular characteristics
recognising and joining in with predictable phrases
learning to appreciate rhymes and poems, and to recite some by heart
discussing word meanings, linking new meanings to those already known

= understand both the books they can already read accurately and fluently and those

they listen to by:

drawing on what they already know or on background information and
vocabulary provided by the teacher

checking that the text makes sense to them as they read and correcting
inaccurate reading

discussing the significance of the title and events
making inferences on the basis of what is being said and done
predicting what might happen on the basis of what has been read so far

= participate in discussion about what is read to them, taking turns and listening to
what others say

= explain clearly their understanding of what is read to them.




Re-cap of the simple view of reading

The Simple View of Reading +




How we teach Reading: Word Reading

Blend (vb) — to draw individual sounds together to pronounce a word, e.g. s- n-a-p,
blended together, reads snap.

Cluster — two (or three) letters making two (or three) sounds, e.g. the first three letters
of 'straight' are a consonant cluster.

Digraph — two letters making one sound, e.g. sh, ch, th, ph. _
vowel digraphs comprise of two vowels whlch, together, make one sound, e.g. ai, 0o, ow.

Split Digraph — two letters, split, making one sound, e.g. a-e as in make or i-e in site.

Grapheme — a letter or a group of letters representing one sound, e.g. sh, ch, igh, ough
(as in 'though').

Grapheme-Phoneme Correspondence (GPC) — the relationship between sounds and
the letters which represent those sounds; also known as 'letter- sound correspondences’.

Phoneme — the smallest single identifiable sound, e.g. the letters 'sh' represent just one
sound, but 'sp' represents two (/s/ and /p/).

Segment (vb) — to split up a word into its individual phonemes in order to spell it, e.g.
the 'word 'cat' has three phonemes: /c/, /al, It/.

VC, CVC, CCVC — the abbreviations for vowel-consonant, consonant- vowel-consonant,
consonant-consonant-vowel-consonant, which are used to describe the order of letters in
words, e.g. am, ham, slam.
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How we teach Reading: Word Reading

Thkngxs fo praciiﬁz at home:

*KSI ‘Common Efxc,eptinn Words - Words that need to bhe read b%

/skghi without szumg sounded out (as this is not p,ms/sj,blz)
*Vncabular%- Undzrﬁiandxng the meaning ,O'ﬁf words.

*Flu,encxé- Dzvzlopxng IS¥epiby child's rz,adjuxg gﬁluznc% (rz,adjuxg
speed) with expression and understanding. The books they read
should be able to be read fluently with very Little/minimal
/smundLng Uui/blznding. I{; more than S%inaccuracies in a bhook,
try ond easier one.



Year 1 Common Exception Words

one
once
ask
friend
school
put
push
pull
full
house
our




PHONICS



Phonics Overview

Phonics hzlp/s children to dzvzlﬁp .gﬂ'ﬂ,d rzading and /spzllkng skills.

The abilit% to read and write is a aital skill {01‘ all children, posing the ray

%D‘f AN ,Qnéﬂ'%ﬂblﬁ, ,and /S.U.,C,C,Q,/S./S.%U.L /S,ChD'D'L ,Q,D(JP,Q.FL,QJ’LC,Q.

We use a /sxénthzti,c phﬁni,@s apprﬁach colled Letters and Sounds’.

S%nihztic Phonics is a -aLly Ué; i:z,a.chxng rzading.

Children are taught to read letters or groups of letters by saying the
sound(s) i:hz% r,eprz/s,eni - 50, thz% are i:,aughi that the letter s sounds Like &

when we A0l iL.

Children can then start to read words b% blznding the sounds tﬂgzthzr Lo

makz yol w,ord.



Some Definitions
A

This is the

smaollest unit o
sound in a word.

cak


http://images.google.co.uk/imgres?imgurl=http://www.mccullagh.org/db9/1ds2-2/ear-closeup.jpg&imgrefurl=http://www.mccullagh.org/image/1ds2-2/ear-closeup.html&h=768&w=512&sz=108&hl=en&start=3&usg=__p3Vh2JsG9gwPWcGwFFekP0MxoDM=&tbnid=5Cea8Luq7vUqiM:&tbnh=142&tbnw=95&prev=/images?q=ear&gbv=2&hl=en

Some Definitions
A

This is a letter
Or Group ,O'é;
Letter that
rzprz/szni/s yol
Aound

cak


http://images.google.co.uk/imgres?imgurl=http://www.classicveedub.com.au/images/SpareParts/garage_tools/cartoon_eyes.jpg&imgrefurl=http://www.classicveedub.com.au/SpareParts/Parts_Results_Tools.asp&h=177&w=177&sz=6&hl=en&start=5&usg=__zZ893Sfg4s5n4QJ0Iss0CimOX08=&tbnid=PiHLF2Oc6Y1-JM:&tbnh=101&tbnw=101&prev=/images?q=cartoon+eyes&gbv=2&ndsp=18&hl=en&sa=X

Phase 1 (Nursey/F2)

Lt nvironmental sounds (/erzn/s, cars,

birds etc.)

*Instrumental sounds (musical

instiruments)

'B,od% pLercussion (ﬁlapping, i:,apping,
slfamping )

'Rh%ihm and Rh%m,@ (rz,ading rh%ming
books, ALNGLNG NS 2T, rh%mz/s)
*Alliteration (b,UU.ILC% ball, lLLkLng
Lollies )

Voice sounds (wh,@z,ez, b,oing bmng)

*Oral blznding and ﬁzgmznikng



Phase 2 (F2)

* Rermrisik ph,a/sz | LnﬁludLng
‘sound-talk’

*Phonemes (sounds) and
grophemes (letters). They
nmeay be ufsing pu:i:urz/s or
hand moyvements to hzlp
them remember these.

*VC and CVC words




Phase 2 (F2)

° S,O'U,ILCI./S, are Lnirﬂduczd

in sels

$oek It s atp
$oet Z2: inmd
$oek 3 g o £k
0oet &: ck 2w r

e*Set o h b " L1l ss



Phase 3 (F2 and beginning Year 1)

The PUTrpOSL ,o% this pha/s,e is Lo

teach more 9raphzmz/s, most of which are made
,o{ two Lletters, %D’I‘ z/xamplz, ‘oa as in boat

ai, ee, Lgh, oQa, oo, ar, or, ur, oM, oiL, eAr, Air,

ure, er

prax:ijusz blzndlng and /szgmznnng a wrider set

of CVC words, eg fizmz, Lhip, /sh.e,ep, light

learn all letter names and begin to form them
Lﬁrrzﬁtl%

I",Q,,(l,d MOore iflﬁk% LU“,O'I",d/S ,and bzgln to /S,JP,,Q,LL AL LOIML

of them

f.Q,,O..d ﬂﬂd wriiz w,ord/s Ln P,J’II‘,O_/S..Q,/S, ﬂﬂd /s,enizncz/s.



Phase 4 (vear 1)

Children continue to pr,af;tjus,e pr,ej\riﬂu/shé learned
graphzmzﬁ and phnnzm,e/s and learn how to read

and write:

» CVCC words: tent, damp, toast, chimp. For
z/x,amplz, in the word toast, t = consonant,
oa = vouwrel, s =consonankt, & =consonant.

- CCVC W,O'f,d/S,Z A AL, plum, /S.‘P,,O'I‘t, Lreain,

They will be Lzarnxng more thCJQ% words and
conkinuing to read aond write sentences tﬂgzihzr.

= Trick% words - /said, A O, du, havz, likz, AOMLE,
come, were, there, Little, one, wrhen, out,

what



Phase 5 (Year 1)

¢ TJ’LQ, ,chledrzn AU’LLL L,Q,ﬂfﬂ e s graphzm,e/s

or reading and spelling.
S P S

. Thz% wrill learn bhest {U: ﬁpzllingﬁ.

E.g. aL, a-2, LAY all make the same sound
in words

e [hey will continue to read and /spzll
tric iy words.



Words are made up of Consonant sounds and
Vowel| Sounds...

e CVC - cat, dcg, rain

* VCC - amp, end

* CCVC - stuck, plug

- CVCC - fund, hang,

*CV - go, toe, pay

« CCVCC - stung, plank

« CVCVC - hacon, Llemon

« CCVCVC - trainers, brighten



Phase 6 (Year 2)

chcgnhslng phcnl,c erzgul,arLiLz/s and bz,c,oming
more secure with less common graphzmz - phcnzmz
Lﬂrr,e/sp,ondzn,cz/s.

Apphéin ph,onu: skills and kncwkzdgz fo rz,c,ognjusz

and /S,P,.Q 1. JOWAN i.ﬂ.Cf,Q,ﬂ/S,Lﬂ,g numb,er ,O'é: ,C,O'mP,L,QJ)( A.U‘,O‘f,d/S,.

Intrﬂdu,cing and i:,e,ax:th,g the p,a/si and continuous
prz/szni fense -

Look Looked lUUkLng

Infv,e/shg,ating and Le,arning how to add prz%szzs and
/su&fifxz/s

unhapp% happLzr happLzﬁi



This is where it gets tricky!

° PJ"\.D’ILQ,m,Q,/S, are IZQ,.P,IZQ,/S,,Q,ﬂj:,Q,d b,%
gr,aphzmz/s.

e A graph,@mz can consisk 0{ |, 2 or more
letters.

¢ A phﬂnzmz can be rzprzxsznizd//sp,eli
in more than one QLY (cat, kennel,
EhD’U‘)

* [he same grapheme may represent
more than one phoneme ( me, mef)



L esson format

In 2ach YLAl GIroup, ph.oru;,c lessons Afﬂli,ow the same
é;,orm,ai:

e Romise: The children will resise przML,ou/s lzarnLng.

¢ T,Q,O.,CJ’\Z Nzw P,J’LO'II,Q,m,Q,/S_ or hk,gh %rzquznxu& or :tf'L,CJQ%

words will be iaughi.

* Practise: The children will pr,axztjusz the new
Le,arni,ng b% r,e,adi.ng and/or wri.ti.ng the words.

* Apphé: The children will ,apphé their new lzarning

b% rz,adlng or wriiing sentences.



What does quality phonics learning look
like in school?

e D,ai.l%

*Fast pace

* Inclusire

* Varied multi-sensory activities

e Clear and correct enunciaktion ,0'4;
phﬂnzmz/s

° TLmzl% and apprﬂprlaiz {zzdbax:k

e Consistenc ,O'ff Jvnox:abular% 2g sound
buttons, 5P it digraph/s, sounds, Lletter

/sh,apz/s elc.



Phonic learning is fun!

The children learn and prax;ijusz their phcnzmz/& in lots 0% é;un
WAl A

* Sound talking and rhyming.

. PLa%Lng games - table games or inferactisve games on the
L:Umpui,er.

. U/&Lng ph,onzmz frames, “sound buttons” and whitebhoards to
/spzll words.

. Sﬂriing phunzmz/s.
° /\/\,aklng words writh phcnzmz/s.
. szng ph,onzmz “detectives’.

. Rzading and wriikng sentences. Silhé sentences are grzai
ﬁfunl



Games...
. Stmk% Haonds - Look at the word on A oL

card. Morve arocund the room. When I shout
‘Sil.cklé Hands touch hands with someone
near You. Szgmzni A oL o rd for your
partner and let them blend it. Then AMFAD

,C,O.f.d/S,.

2.Phonics Relay! - Stand in a line in front of
A O ILT sheet. The first person runs to the
sheet and writes in the correct sound for
one word. Run back and tap the next person

fo GO



went
it's
from

children
just
help



Phonics Screening Check — Statutory

° Earl%//\/\id June
e Children .efxp.eﬁi,ed to read 40 words.

e Mix 04(' real and ‘p/s,eudﬂ’/’,alL,en’ words.

. hiipx&://www.xéﬂuiubz.,c,om/wai:f;h?v=IPJ— /EBRh Bk

OXFORD

UNIVERSITY PRESS - 0

. U/sz{ul wehsite:

Introduction

Oxford Phonics Check Support provides you with all the supy

it Reception and Year 1


https://www.youtube.com/watch?v=IPJ_ZEBh1Bk

Comprehension



Reading: Understanding

Undzrﬁianding

(Ccmprzhznﬁinn)
‘Being able to read does not meaon you understand what
you read.
“Your child might sound like a good reader but may not
necessarily understand what the text means.
*The best waoy to develop understanding is to talk about

texts.

*The next slide is 2aA5 Ly to read - does anyone understand

what it means?



An extract taken from a computer manual

According to the previous ATA/IDE hard
drive transfer protocol, the signalling way to
send data was In synchronous strobe mode
by using the rising edge of the strobe signal.
The faster strobe rate increases EMI, which
cannot be eliminated by the standard 40-pin

cable used by ATA and ultra ATA.



How we teach Reading:

Comprehension

QUESTIONING IS KEY

« What type of text is this book? (Fiction/Non-Fiction)

* Have you read any other books by this author?

* What do you think the book will be about? (Prediction)

* Can you find an example of an adjective/adverb on this page?

» Why did [the character] feel sad?

* What do you think might happen next? Why? (Based on what read so far)
* What does the word [insert word] mean? What is another word for [word]?
« Why did {character] do that?

« What features can you see on the page? (Non-Fiction)

* What does the word say? Use your sounds.

« What digraph is in that word?



Guided Reading at
Gayton

| Guided
R€AdiNG

o



Structure of a Guided Reading session.

1. Book Introduction

. Lﬁﬂking af the corver and the blurk

" Ma ki ing P,I‘,Q,,dL,CtL,O'n/S

» What links to prior rzaduxg C AN bz m,(l,d,@?

" inks to own 2)Xperiences.

. Rz,capping on what has happznzd
przjvi,ou/sl%

. Lﬁ,caiing and ,efxpl,aining ne s J\/‘D',C,(lb,ulﬂf%



2. Strategy Check

Recapping reading strategies that they can use to help them understand the text. These are the
strategies that we encourage the children to use at home too!

KSI strotegies are wzighizd towards dzcuding and include:
. U/sing pictures as prompls
. SUunding oul new words
. Splitting/chunking up lung.er words
. N\L/s/sing out the word and r,eadi.ng to the end o4 the sentence
and then returning fo it.

KS2 Stratzgizﬁ often lean towards Lﬂmprzhznﬁiﬂn and
include:
* Skim reading for key information
* Cross chznking h% MaLng a number n,({: /strai,egi,e/s
* Context (maoking o sensible guess)




If 1 am stuck, |
can be like...

Use the pictures

Sound talk and blend
new words
“‘c-a-t*
‘j-ar
‘d-r-e-ss’
Go back and read a
word or sentence again

if | don't understand it

Read on to try and work
out a new word

Listen to my reading to
make sure it makes
sense

Made a mistake, go
back and try to put it
right!




- What to do if your child is stuck .

» Use phonics first. What sound does the word
begin with”? Can you say the sounds in the
word? Blend them together.

» Read to the end of the sentence. What
would make sense?

* What is the text about — what might fit here?

* Does it sound right?

* Look at the picture. Does it help?



3. Independent reading with a focus

* [he teacher will pose A qvuz/shﬁn {Ur
the children to ansuwer thrﬁugh their
ourn Lnd,ep,end,eni reading 04(‘ the Lext.

* [he children will read a section 0{} the
LexXt Lndzpzndznﬂ% whilst the adult
wrill circulate and listen & queslion
indismidual children.




4. Return and respond to the text.

e Adult bringx& the Group back tﬂgzihzr to discuss
the text and reSponses to the Ja,e% quz/shcn(zs)

,P,,O'/S,,Q,,d.

e Adult wrill 2NLCOMIAGL children to zmplain their
ANAM-2rs MALNG esmidence %rﬂm the text.

* Discuss any qvuz/si:iﬂn/s gznzraizd b% the children
that hayven't alrzad% been discussed.

. En,c,our,agz children fo answer and discuss each
other's qvuz/sh;,on/s.



Reading assessment at Gayton. @

. Ongm‘ung %ﬁrmatkvz ossessMent J:hrmugh gukdzd rzadkng
RLLRLAKLONA.

e Onagoin honic assessmenkts.
G g P

e Introduction ,O'é; PM benchmarking- ,allmuring teachers/adults to
OLLLAA pule/s instructional an Lndzpzndzni rp,,ading Llervels
uslng unseen, mzanLngéﬁul ftexis.

e Introduction ,04; NFER r,e,adkng assessments- wrill prcwkdz ,
concrete esxidence to /suppcri teacher assessment ,off a child's
attainment and enable them o Ldznii{(% areas ,off /si:rzngih and
areads ,04: weakness. (Summer term {Ur ear



So what can parents do
to support with reading
at home?




Reading at home EADE%

* Expectation- ideally daily QD%[;;U@)

. Trxé to build this into Ay Ol d,aihé J Q |
* Haarve a quizi, ﬁﬂm{ﬂrt,ablz ApAOLe xéﬂur
child (and xéuu) can read in.

e Read with A O AT child and read in jront of
1S9epvuy child.

e Remember both rzadlng and hzaang ftexts
reod aloud are meﬁriani.



Tﬂp tips d:.O'I‘ r.e,adi.ng al home:

*Remember, tmé to arvoid a prz/s/surixszd
enmyironment around rz,adkng

*We can teach rzading skills in school.
We just want your support in
znx:ﬂur,agLng Lndzpzndznt rzadLng and
znxzﬂur,agLng Iepvuy child to dz/v-zlﬂp a
Lorve of reading.



Share more advanced books with your child

It is also important Lo read to Ay O
child. This is an opportunity for them to
hear stories and langu,agz al a highzr
lervel than thz% can reod alone. Research
shows the hzaring texts read aloud is a
significant source of vocabulary
acgMisition.

i D o

/| LOWS

,i f' RNENNETH \ ; q w = '
I L { | \s? ¥
A , Vi : e >k D
o, | P




Focus on Language

Table 1

Selected Statistics for Major Sources
of Spoken and Written L.anguage

(Sample Means) Due to the lexical porerty of

Rank Rare
of Words

Median  per /S,JP,,O'JQ,QI\ langu,ag,e, mJO'/S,t NS

Word 1000
[. Printed texts

Abstracts of scientific articles 4389  128.0 M’D’Eﬂ_bulﬂr% L/S, ﬂﬁqukrzd

Newspapers 1690  68.3

Popular magazines 1399  65.7 .

Adult books 1058  52.7 j:hrﬂ'u h rzadkn
Comic books 867 53.5 9 9 y
Children’s books 627 30.9

Preschool books 578 16.3

[I. "Television texts
Popular prime-time adult shows 490  22.7 Adult /S— D k J L J\'JO' JI L = k
Popular primt--rimi- childr\cn\ 543 _’H.E | Z 9 92 r

shows

Goopiors, BB A Lowrer in word ,c,omplz ity

Lo S than that J:D'U.ﬂ,d in children' s

College graduates to friends, 496 17.3

books.

Adapred from Hayes and Akrens (1988)



Before Reading

Lf it is the first time your child has read
the book, Loock at the corver and title writh
them to przdu:i: wrhat i:hz% think the book
mighi be about. Make links to other hooks

read with similar themes, the same T ——

characters and/or similar -
authors/illustrators. Give them time to ™

Jﬁliﬁk i:hrnugh the book, Loock at the
pictures and read the blurh.



@ ,\g? During Reading

En,c,our,agz children to track the words with
their %Lngzr or use A r,e,adLng riler Lé: needed.

Hzlp the children to decode (read) the words
and ask them abhout the meaning 0{ more
challenging words.

Ask children aboul the content ,04(' what ihz%

h.O.J\/',Q, I",Qu(ld- A.U'J'LO', whai, whzrz, .LU‘h.Q,ﬂ., MJ‘J’\%, h.O'MJ'?






N

We need time fc




‘ o
‘You're hever
oo old. too wacky, too wild,
to pick up a2 book and

read to a child.”

-Dr. Seuss

\
e\
\ ,ﬁa‘



Our Reading Journey

Fifteen minutes a day is all that ] ask,
TO spenhd with you onh my specCial task.
T'm excited but hervous as it’s Strahge to me,
TO make sense of the pictures ahd marks that we’ll see.
1 ask for your patience on my reading quest,
And in return T will try my best.
Tell me you’re proud of how hard ] have tried,
And Tl glow with pride as 1 sit by your side.
As time passes by T'll be reading alone,
And you’ll look at me thinking how much 1 have grown.
Anhd when T'm ah adult T'll look baCk and treasure,
The happy memories T have Of us reading together.

The more that you

- READ °

'Hﬂ"-: more "lf),:) Jou will
ly , \\/
Y | Q /

7;1{)% more Tnat Jou

e LEARN =

the more places you'll

o |y
- -DrSeuss =




